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CHAPTER I 
INTRODUCTION 
Before formal education came into existence, direct 
experience was the most widely used method by which infor-
mation was acquired both within the individual's environ-
ment and beyond the confines of the individual's environ-
ment. If one wanted to learn of the people and places with-
in his community or beyond his community he had to travel. 
Therefore, the excursion or journey was the only manner in 
which this informat ion could be acquired. 
From t he tales of travelers, wandering minstrels and 
bards, peoples whose lives were more or less stationary came 
in contact with remote places, men and ideas. Our own 
country was discovered because men were sea rching for a new 
route to obta in the riches of the East that they had heard 
of from the tales of travelers. 
After the printing press came into existence and books 
started to multiply, there was no longer a need for first-
hand information. From the printed page one could learn 
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of his environment and ev ry other environment in the kno~n1 
world . 
With the establishment of universal education , education 
was more and more identified with book learning and direct 
experience remained unemphasized . Gradually , as the cur-
riculum was expanded from the three R•s to include geography 
and the natural sciences , the excursion 1 f ield trip or jour-
ney again came to the forefront . From these fields it spread 
to other areas , such as the social studies . 
During t he past decade a greater amount of er. phasis has 
been placed on getting the students out of the classroom into 
the community . This trend has come into being because many 
educators realize the i mportance of establishing th~ relation-
ship betl'leen classroom and real life experiences . 
This trend has been well summed up by Thralls , who 
rites , ttEducation, kno"Vrledge and experience are not confined 
within the four walls of a building nor within the covers of' 
Jj 
a book . " 
I7 z. A. Thralls , "The School Journey" , Elementary School 
~ournal , (December , 1927 ) 28 : 290- 95. 
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St.::tement of Problem 
The problem is to analyze excursions available to 
American History students in the state of Virginia and to 
correlate t he excursions tdth specific units in American 
History . 
Scope 
This study is limited to an analysis of historical 
shrines , museums , old vi llages , industries and educational 
institutions (with historical significance) in the state . 
The places included in this study as possible excurs ion 
sites are arranged in alphabetical order . 
1 . Alexandria , Vi rginia 
a . Carlyle House 
b . Ga.dsby 's Tavern 
c . Mount Vernon 
d . The Alexandria Gazette 
e . The Stahler-Leadbetter Apothe cary Shop 
2 . Arl ington , Virginia 
a . Arlington House (Robert E. Lee Ma nsion) 
b . Arl ington National Cemetery 
3. Appomattox, Virginia 
a . Appomattox Court House 
b . McLean House 
4. Charlottesville, Virginia 
a . Ash Lawn 
b . Michie Tavern 
c. Monticello 
d . University of Virginia 
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5. Danville , Virginia 
a . Dan River Mills 
b . Tobacco Market 
6. Fredericksburg ; Virginia 
a . Fredericksburg and Spotsylvania National 
Military Park 
b . James Monroe Law Office 
c . 1ary Washington House 
7. Hampton , Virginia 
a . Fort Monroe 
b . Hampton Institute 
c . St . J ohn's Church 
$ . Jamestown , Virginia 
a . Old Church Tower 
9. Lexington , Virginia 
a . The Lee Memorial Chapel 
b . Tomb of Thom&s J . (Stonewall) Jackson 
10 . Manassas , Virginia 
a . Manassas National Battlefield Park 
11 . Newport News , Virginia 
a . Mari ners ' Museum 
b . Newport News Shipbuilding and Dry Dock 
Company 
c . far Memorial Museum of Virginia 
12 . Petersburg , Virginia 
a . Petersburg National Military Park 
13 . Richmond , Virginia 
a . Battle Abbey 
b . Confederate Museum 
c . Edgar Allen Poe Shrine 
d . Hollywood Cemetery 
e . John Marshall House 
f . State Capitol 
g . St . John's Church 
h . The Valentine Museum 
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14. Staunton, Virginia 
a . Woodrow \'lilson Birthplace 
15 . Westmoreland County , Virginia 
a. Stratford Hal l 
b . Wakefield 
16 . Williamsburg, Virginia 
a . Burton Parish Church 
b . Christopher Wren Building 
c . Governor's Palace and Gardens 
d . Old Court House 
e . Public Gaol 
f . Public Magazine 
g . Raleigh Tavern 
h . The Capitol 
i . ~illiam and Mary College 
17 . Yorktown , Virginia 
a . Colonial National Park 
b . Moore House 
Justification 
I t is the plan of the 1vriter to use the results of 
this particular study as a basis for t he selection of t he 
excursions which may be most effective in the study of 
American History. The information will be of value to t he 
Social Studies Dep&r-tment (of the school in ~vhic h I teach) 
in determining whether or not it is functioning effectively 
in providing first-hand experiences for the students . 
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Procedure 
The procedure used to study this problem was (l) 
securing information from professional literature related 
to the subject . (2) finding out by means of a questionnaire 
to what extent the excursion is used throughout the state , 
(3) utilizing t _e results of the questionnaire to determine 
the extent to which excursions can be incorporated into an 
American History course and to correlate these excursions 
with specific units in American History . 
Organization of Chapters 
The first chapter of t \ is thesis includes the intro. 
duction , statement of problem, scope , justification, pro-
cedure and organization of chapters . Chapter two consists 
of a discussion on t he place of the excursion in a school 
program . Chapter three presents a description of sites to 
be visited . The results of the questionnaire are presented 
in Chapter four . Chapter five includes t he summary and 
recommendations . 
CHAPTER II 
THE PLACE OF EXCURSIONS I N A SCHOOL PROGRAM 
Public education cannot be separated from community 
living . Its objectives and program must be in harmony with 
the welfare of the people who comprise it ... adults and 
school children . Malvina W. Liebman states , "The One ~lorld 
concept applies to the realm of education just as surely as 
to the world of politics . It is no longer possible , and it 
never was desirable, to maintain isolated islands of edu-
l/ 
cation . " 
Since children are citizens of a community , they part i -
cipate in t he conununity as well as in their homes and 
schools . Therefore , the school should endeavor to relate 
all of its experiences t o the living experiences of boys 
and girls . Y The major reason why school and community 
should try to cooperate with each other is that it holds the 
l/ Malvina \v . Liebman , "Building Better Community Relations , " 
The Nat ional Elementary Principal (December , 1952} , 32:5-7 . 
~ William A. Yeager , School-Communit~ Relations , The Dryden 
Press , New York , 1951 , PP • 198 and 20 • 
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promise of a better quality of learning and , as a result , 
a better quality of living . 
Teaching through observations and direct contact can 
be traced to early orgins . One of the early advocates of 
getting the students out of the classroom into the community 
was Montaigne , who declared , "What a poor paltry competence 
is a mere bookish competence . " To him '~hatever we see is 
sufficient book" - at least in the period he referred to as 
· !I 
"my apprenticeship . " This criticism of bookish learning 
did not begin with Montaigne , nor did it end with hi m. 
Today educators realize that there are some experience which 
the school can not provide . Therefore, the learner must 
turn with school guidance, to his community which can pr ovide 
him with first hand experiences . 
This viewpoint is upheld by Mary Harden , who writes: 
"A child can no longer be adequately educated to 
meet the needs of modern ·society within the confines 
of the classroom. Education must gi ve him a richer 
and broader understanding of the world in which he ~ 
lives . He should be going places and seeing things . " 
This does not mean that direct experience is bett er than 
1/ E. S. Trenchman , The Essays of Montaigne , Oxford Press , 
New York , No date given , pp . 150-151. · 
2/ Mary Harden , "Going Places and Seeing Things" , Educ ational 
~eview (March , 1935) , 14 :324- 31 . 
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indirect experience or that all school programs should be 
changed from indirect to direct methods of learning . A well 
rounded life cannot be lived exclusively on either plane of 
experience . In order to obtain an understanding of our 
physical environment and the people whom we come in contact 
with during our daily activities , we must have both direct 
and indirect experiences . 
Definition 
There are varied ideas or concepts of an excursion . 
Usually when the word "excursion" is mentioned many people 
immediately think of a "pleasure trip" . The term excursion 
as it is used i n this study means a planned visit to a site 
outside of the classroom for educational purposes in which 
the materials of instruction may be observed and studied 
in their functional setting. It is not a trip taken for 
pleasure alone . It is an opportunity for students to 
correlate their book learning with community resources and 
in the process to have fun . 
Norberg gave an interesting account on this subject 
when he said : 
"Trips are taken for pleasure , investigation , 
10 
discovery and study. The education of children in 
schools is closely linked with their living in the 
community. The school has a responsibility for 
expanding the classroom to include the resources of 
the community in which the child lives . Resources 
are important to the degree that they give children 
experiences in using physical environment and so 
promote growth . These experiences must be meaningful 
and varied. y 
Through the use of the excursion, information can be 
converted into knowledge . " •••• information and knowledge 
are not the same , •••• their difference lies in their 
meaning and significance and the extent to which the poss -
ession gives one insight into and control over a c ulture. " 
The excursion offers the advantage of transforming verbal 
symbols or "knowledge about" into "acquaintance with " a 
part icular experience . The more meaning we bring to any 
experience the more meaning we get out of it. 
Planning the Excursion 
Systematic planning is the first prerequisite for 
taking an excursion . The excursion involves not merely 
teacher planning , but teacher-pupil planning as well. 
K. D. orberg, "Using Community Resources," Elementary 
chool Journal {Februexy , 1950), 50:312-14 . 
Y 
2/ Earl S. Johnson , "Field Study: An Experience in Getting 
~eaning" , Educational Leadership (January , 1953), 10:231- 32. 
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The idea of an excursion should originate from the 
interest, need and initiative of the students . They must 
be aware of the fact that the excursion will meet some 
definite need. The teacher can always stimulate the interest 
of the students through class discussions , showing films 
and other devices . 
The following list of suggestions is helpful in or-
ganizing an excursion: 
I . Preparation 
A. Teacher Preparation 
1 • .Make a preliminary visit to the excursion 
site or 
2 . Secure and review all the data possible on 
the excursion site . 
J . Determine the time involved . 
4 . Secure the consent of the administration 
to make the trip . 
5. Secure parental permission . 
6. Make necessary arrangements with the re-
presentatives of the places to be visited. 
B. Teacher-Pupil Preparation 
1 . Develop interest through class discussion 
or group activity , etc . 
2 . Discuss problems the trip will help solve . 
3. Allow pupils to set up definite aims . 
4. Prepare a guide sheet (questions they 
hope to find answers to on the trip). 
5 . Arrange for transportation (teacher and 
students can discuss means and cost of 
transportation a nd decide on the best and 
safest way) • 
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6. Set up standards of safety and discuss 
etiquette appropriate for the visit. 
II. The Excursion Site 
A. Guide is given a definite idea of the purpose 
of t he trip and wha t the group is looking for 
(Guide Sheet). 
B. Group listens a nd observes as guide is ex-
plaining . 
c. Individual questions are asked by students. 
D. During a question period, students discuss 
experiences freely, take notes or sketch. 
III. Follow-Up 
A. Group Discussion 
1. Problems solved by the excursion 
2. Problems unsolved 
3. New and unexpected findings 
B. Reports from Students 
1. Individual Reports 
2. Group Reports 
c. Creative Projects 
1. Thank you notes to those who helped with 
the trip. 
2. Maps, charts, posters, dramatizat ions, etc. -
to summarize what has been le arned. 
3. A brief report to take home to parents. 
CH APTER III 
BRIEF DESCRIPTIONS OF SITES TO BE VISITED 
This chapter consists of a brief review of some of 
the major historical sites in Virginia. The information 
has been compiled from pamphlets and travel folders is-
sued by the Chambers of Commerce of the various cities in 
the state. 
Alexandria, Virginia 
Carlyle House - headquarters of General Braddock 
upon his arrivnl in the country in 1755. From this point 
Braddock started his campaign in the French and Indian War. 
Gadsby's Tavern - contains colonial furnishings 
and relics. It was one of the most popular meeting places 
in Colonial America. 
Mount Vernon - the home of George Washington. The 
house is in much the same condition as when Washington lived. 
The slave quarters, stables, gardens and the Old Grist Mill 
-13-
14 
are points of interest on the esta te. 
The Alexandria Gazette - the oldest daily news-
paper in America . It \-vas founded in 1784 and has had an 
almost continuous public a tion for m:>re than a century and 
a half, 
The Stahler-Leadbetter Apothecary Shop - founded 
in 1792. It is the oldest in Virginia, second oldest in 
America, in continuous operation. It contains one of the 
finest collection of medicinal glass in America as well as 
the finest collection of authentic antique drug store fur-
nishings in the country. 
Arlington, Virginia 
Arlington House - this is a national memorial. It 
was the horoo of Robert E. Lee from his marria.,_~e in 18.31 
until he left it to lead the Confederate Army. 
Arlington National Cemetery - burial place of over 
50,000 soldiers a nd sailors of seven wars . The cemetery 
was created as a na tional burying ground in 1864; the first 
man buried in it was a Confederate prisoner. Here also 
is found the tomb of the Unknown Soldier, symbol o.f the 
countless unknown dead of the nation. 
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Appomattox, Virginia 
Appomattox Court House - here Robert E. Lee 
surrendered his Army of Northern Virginia to U. S. Grant 
on Palm Sunday, April 9, 1$65 , practically endi ng the 
Civil War. 
McLean House - residence of Wilmer McLean. Here 
General Grant in a muddy private's uniform accepted Lee's 
surrender, after a few minutes of friendly cc:nversation re-
calling their days of comradeship in the Mexican War, offered 
to let the Oonfederat e officers keep their sidearms, the men 
their horses. They would be needed, said Grant, "for the 
Spring plowing.'' 
Charlottesville, Virginia 
Ash Lawn - the home of President James Monroe. The 
original cottage wa s designed by Jefferson. It contains 
famous boxwood gardens and a Picerrilli st atue of Monroe. 
Michie Tavern -a colonial tavern, the boyhood 
home of Patrick Henry . 
Montie ello - the hilltop mansion of Thomas Jefferson, 
designed by him and filled with priceless possessions. Of 
particular interest are the ingenious gadgets which appear 
everywhere - a clock, a l-:eathervane, a folding door , dis-
appearing beds , revolving table , many more . 
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University of Virginia - established and designed by 
Thomas Jefferson. It is notable in several ways: in its 
archi t ectural harmony, in historical interest, and in edu-
cational ideas which began or have been developed there. 
Danville, Virginia 
Dan River Mills - home of the world's largest single_ 
unit textile mill; Dan River Mills, Inc., home of the Dan 
River Fabrics. 
Tobacco Market • Virginia's largest tobacco market. 
Auctions are very colorful. 
Fredericksburg and Spotsylvania Military Park -
museum in city with relics and dioramas. The park extends 
sixteen miles around the city, commemorating b attles of the 
Civil Wa.r. 
James Monroe Law Office - colonial building filled 
with priceless possessions of President James Monroe. 
Mary Washington Rouse - shrine to the mother of 
George Washington. It is a white clapboarded Dutch Colonial 
cottage, furnished with many of Mary Washington's belongings. 
A separate kitchen building is at the back. 
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Hampton, Virginia 
Fort Monroe - one of the oldest and most historic 
fortifications in America. It was here that Jefferson 
Davis was imprisoned after the collaspe of the Confederate 
cau;3e. 
Hampton Institute - was founded in 1868. It is 
one of the most famous and best colleges for Negroes in the 
country. Booker T. Washington was an alumnus. 
St. John's Church - colonial church orga nized in 
1610, the oldest Episcopal parish in the country. 
Jamestown, Virginia 
Old Church Tower - ivy covered ruin of the first 
church built in Jamestown, 1639. There is a memorial church 
adjoining the tower. 
Lexington, Virginia 
The Lee Memorial Chapel - loca ted on the campus of 
Washington a nd Lee University. It contains the museum and 
tomb of Robert E. Lee, recumbent st atue by Valentine, 
famous art treasures. 
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Tomb of Thomas J. (Stonewall} Jackson -Virginia 
Military Institute - special attractions are the trophy 
room featuring V. M. I. historic figures and the World 
War II collections of General George C. Marshall. 
Manassas, Virginia 
Manassas National Battlefield Park - The Civil War 
battles of Manassas or Bull Run were fought here. The 
battlefield also contains museums and monuments. 
Newport ~. Virginia 
Mariners' Museum - museum to seamen and ships that 
conquered the oceans of the world. It contains a wealth 
of material of maritime and nautical interest. 
'Newport News Shipbuilding and Dry Dock Company -
one of the world's largest shipyards, having mothered many 
of America's famous ships. 
War Memorial Museum of Virginia - an extensive 
presentation of Virginia's part in World War I. 
Petersburg, Virginia 
Petersburg National Military Park - site of the 
largest siege operation in American History, displaying 
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miles of well-preserved earthworks and fortifications, gun 
emplacements and the museum at Crater Battlefield. 
Richmond, Virginia 
Battle Abbey - the Confederate Memorial Institute, 
featuring Confederate relics and art. 
Confederate Museum - formerly the White House of 
the Confederacy. Located here is the world's largest 
collection of Confederate war relics. 
Edgar Allen Poe Shrine - one of the oldest houses 
in Richmond. It houses a collection of objects related to 
Poe's life. 
Hollywood Cemetery - resting place of many illus-
trious persons, including two presidents of the u. S. (Mon-
roe and Tyler), and also the president of the Confederate 
States, Jefferson Davis. 
John Marshall House - shrine of former Chief Jus-
tice John Marshall, containing original furnishings and re-
lics of the famous Chief Justice. 
State Capitol - Capitol Square, one of the finest, 
most historic legislative buildings in the United States. 
Thomas Jefferson designed the central section. Jefferson's 
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model was the classic Maison Carree at Nimes, France. 
St. John's Church - scene of the "liberty or death" 
address of Patrick Henry. 
The Valentine Museum - specializes in Richmond 
history. It also contains period furnishings and costumes. 
Staunton, Virginia 
Woodrow Wilson Birthplace - a national shrine. 
Westmoreland County, Virginia 
Stratford Hall - birthplace of Robert E. Lee, 
Confederate General, built about 1727 by Thomas Lee, first 
native born governor of the Virginia colony. (Here is an 
excellent example of Georgian architecture). It is also 
the birthplace of Richard Henry Lee and Francis Lightfoot 
Lee, signers of the Declaration of Independence and the 
home of Washington's favorite officer, "Light Horse Harry" 
Lee. 
Wakefield - George Washington's birthplace. Four 
hundred acres of the old Washington plantation, including 
the site on Pope's Creek where George Washington was born 
in 1732, are preserved here . 
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Williamsburg, Virginia - the Colonial Capital of 
Virginia. This historic city, has been restored as nearly 
as possible to its appearance during the 18th Century. 
Among the historic buildings are: 
Burton Parish Church • state church of the colonial 
governors. 
Christopher Wren Building - the oldest college 
building in America. 
Governor's Palace and Gardens - the mansion built 
for the Royal Governors of Virginia. The gardens are the 
most extensive in the restoration, have some unusual features 
including a boxwood maze. 
Old Court House - built in 1770 and restored in 
1932, it now houses the town's historical restoration 
exhibit. 
Public Gaol - prison where Blackbeard's pirates 
were confined. 
Public Magazine - arsenal of the colony of Virginia. 
Raleigh Tavern - many of the Revolutionary patriots 
dined, danced and conspired here. 
The Capitol - this is the most important restoration 
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building in Colonial Williamsburg. During the period of its 
use the Capitol wa s the scene of celebrated gatherings, in-
cluding a famous one at which Patrick Henry made his fiery 
"treason" speech against the Stamp Act. 
William and Y~ry College - second oldest college 
in the United States. 
Yorktown, Virginia 
Colonial National Park - contains miles of restored 
earthworks and redoubts of the Revolution, also a museum 
containing relics of the seige. 
Moore House - articles of surrender of Lord Corn-
wallis to George Washington and his allies were agreed upon 
here. 
CHAPTER IV 
THE EXTENT TO WHICH TH E EXaJRSION CAN BE INCORPORATED 
INTO AN AMERICA N HISTORY COURSE 
The data presented in this chapter were derived from 
questionnaires tha t \i'ere sent to two hundred principals 
of junior and senior high schools in both urban and rural 
areas of Virginia. The principal, in turn, had them filled 
out by the American history teacher in the respective 
schools and returned to the sender. 
Of the two hundred questionnaires sent out, 136 (68 
per cent) were returned. This return provides data from 
more than two-thirds of the schools that were contacted. The 
writer feels that the return is adequate to determine the 
extent to which the ·excursion is used throughout the sta te. 
The questionnaire used for the survey was designed to 
fulfill two purposes: ( 1) to find out the types of excursions 
taken and with wha t unit of study they are correlated, and 
(2) to determine the general manner in which the problems 
involved i n organizing an exct·rsion are solved. 
-23-
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The qu est ionnaire for American History teachers con-
ta ined eig ht questions bearing on actual excursions tha t were 
taken by American history cl asses in the respective schools. 
Questions one and t wo have yielded the most esse ntial data 
for this study and t he results a re shown in Table 1. The 
t abulation of data from quest ions 3, 4, 6, 7, and g is shown 
in t ables 2 to 6. 
Table 1. Correlation of Excursion Sites with Specific 
Units in American History 
Excursion Sites 
Alexandria, Virginia 
Carlyle House •••••••••.•••••••• 
Gadsby's Tavern ••••• .••• .•••••••• 
Mount Vernon ••••••••••••••••••• 
Alexandria Gazette •••• .••••••••• 
Stahler-Leadbetter Apot hecary Sho 
Arlington , Virginia 
Arlington House •••••••••••••••• 
Arlington National Cemetery •••• 
Appomattox , Virginia 
Appomattox Court House ••••••••• 
McClean House •••••••••••••••••• 
Charlottesville, Virginia 
Ash Lawn .................... . .. . 
Michie Tavern •••••••••••••••••• 
Monticello ••••••••••••••••••••• 
University of Virginia ••••••••• 
American History Units 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Civil War 
The Tide of Nationalism 
The Civil War 
The Civil War 
The Revolutionary Period 
The Colonial Period 
The Revolutiona ry Period 
The Development of Ameri-
can Education 
(continued on next page) 
Table 1 (continued) 
Excursion Sites 
Danville, Virginia 
Dan River Mills •• ••••••••••••••••••• 
Tobacco Market •.••••••••••••••••••••• 
Fredericksburg, Virginia 
Fredericksburg and Spotsylvania 
Nat io nal Park • • • • •• ••• ••••• · ••••••••• 
James Monroe Law Office ••••••••••••• 
Mary Washington House ••••••••••••••• 
Hampton, Virginia 
Fort Monroe · ••••••••••••••••••••••••• 
Hampton Institute 
St. John's Church 
• • • • • • • • • • • • • • • • • • • 
••••••••••••••••••• 
Jamestown, Virginia 
Old Church Tower •••••••••••••••••••• 
Lexington, Virginia 
The Lee Memorial Chapel •••••••••••• 
Tomb of Stonewall Jackson •••••••••• 
Manassas , Virginia 
l-1anassas Battlefield Park • • • • • • • • • • 
Newport News, Virginia 
Nel~port News Shipbuilding and 
Dry Dock Company ••••••••••••••••••• 
War Memo rial Museum of Virginia •••• 
Petersburg, Virginia 
Petersburg National Military 
Park ••••••.••.•••..•..• . ....•••..• 
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American History Units 
Our Economic Development 
Our Economic Development 
The Civil War 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Development of 
American Education 
The Colonial Period 
The Colonial Period 
The Civil War 
The Civil War 
The Civil War 
Our Economic Development 
America and the First 
World War 
The Civil War 
(concluded on next page) 




Battle Abbey ••••••••••••••••••• 
Confederate Mus eum ••••••••••••• 
Edgar Allen Poe Shrin e ••••••••• 
Hollywood Cemetery ••••••••••• ,. 
John Marshall House •••••••••••• 
State Capitol •••••••••••••••••• 
St. John's Church •••••••••••••• 
The Valentine Museum ••••••••••• 
Staunton, Virginia 
Woodrow Wilson Birthplace •••••• 
Westmoreland County, Virginia 
Stratford Hall ••••••••••••••••• 
Wakefield .... - ................ . 
Wi lliamsburg, Virginia 
Burton Parish Church ••••••• · •••• 
Christopher Wren Building ••••••• 
Governor's Palace and Gardens •• 
Old Court House •••••••••••••••• 
Public Gaol •••••••••••••••••••• 
Public Magazine •••••••••••••••• 
Raleigh Tavern ••••••••••••••••• 
The Capitol •••••••••••••••••••• 
Wi lliam and Mary College ••••••• 
Yorktown, Virgipia 
Colonial Nat ional Park . . . . . . . . . 
Moore House •••••••••••••••••••• 
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American History Units 
_l2J 
The Civil War 
The Civil War 
The Development of Ame-
rican Culture 
The Revolutionary and 
Civil War 
The Tide of Nationalism 
The Revolutionary Period 
The Revolutionary Period 
The Colonial and Revo-
lutionary Period 
America and the First 
World War 
The Civil War 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Colonial Period 
The Development of Ame-
rican Education 
The Revolutionary Period 
The Revolutionary Period 
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Question number two was sta ted, "How is the excursion 
site selected?". Response to the question revealed that the 
practice indicated in over half 'of the schools reporting is 
cooperative planning by the teacher and pupil (52. 9 per cent). 
Approximately two-fifths of the teach ers plan for the ex-
curs ion site independent of the class and in a very smal l 
number of insta nces the excursion site is selected on a de-
partmental basis or by special school committees. The writer 
feels that the percentage of teachers who plan for the ex-
cursion site independent . of the class is very high, when one 
considers the trend towa rd democratic and cooperative pro-
cedures emphasized in the classroom and in other areas of 
American life today. It would be interesting to learn why 
such a comparatively 1 arge numbe r of the teachers who coope-
rated in the survey still make all the preparations for the 
excursion to be taken by the class. 
Table 2. The Selection of Excursion Sites* 
.. 
Authority Deciding Number of 
Responses Per Cent 
( 1) { 2) ( 3 J 
Pupil and Teacher 72 52.9 
Teacher Alone 53 39.0 
Faculty and Students in the 
Department 6 4.4 
Special School Committees 5 J.7 
*Based on 136 replies to Question 2 
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In order to determine th e number of pupils who usually 
participate in a n e xcursion, question number four consisted 
of a check list of groups expressed in units of ten. The 
survey indica tes tha t most excursion g roups number over fifty. 
The next most frequent size was from 31 - 40, approximately 
24 per cent of the tea chers take excursion groups of this size. 
Almost 17 per cent of the teachers t a ke groups of 21 - 30 a nd 
approximately 15 per cent of the teachers take groups of 1-10 
and 11-20. These small groups are usua lly t a ken to places in 
the immedia te community tha t can be reached by walking or 
the local transportation system. It is well to note th at 
these excursions usually involved several history classes and 
the groups were accompanied by more than one teacher. 
Table 3. Size of Excursion Group* 
Number of 
Number in Group Responses Per Cent 
(1} (2} (3} 
1-10 21 15.4 
11-20 20 14.7 
21-30 23 16.9 
31-40 32 23.5 
Over Fifty 40 29.4 
*Based on 136 rep l ies to Question 4 
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Question number five read, "Do all the pupils i n the 
class participate in the excursion?". From the 136 replies 
to this question, 116 (85.3 per cent) answered that all 
students do not participate and 20 (14.7 per cent) replied 
that all students do participate. One observat ion that the 
writer would like to make here concerns the twenty schools 
reporting tha t a 11 students do participate in the excursion. 
These schools are located in predominately industrial areas 
where the income of most families is relatively higher than 
that of families in agricultural areas. This perhaps ac-
counts for, at least in some measure, students' lack of 
adequate finances for taking excursions as pointed out 
later in the study. 
Replies to question five show the chief reasons why all 
students do not participate in the excursions that are taken 
by the class. From the check list of reasons for non-parti-
cipation some tea chers checked more than one reason. For 
example, a few checked both lack of money and lack of interest. 
Over half (52.0) per cent of the teachers stated that the 
reason for non-participation in the excursion is the lack of 
money. Other reasons include jobs after school, previous 
trips to the excursion site and out of school activit:ie s. 
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Almost one-third of the teachers reported non-participation 
for one of these reasons. Fourteen per cent do not parti-
cipate because of lack of interest. The writer assume n that 
replies to this question were accurate although many factors 
have entered into the reasons given. She h as learned from 
experience that some students cover up the lack of finance by 
expressing indifference to the project, or by givin g some 
other false r ~:~ ason. The .f act that only one per cent failed 
to participate because of parental objection might indicate 
good school-community relations. 
Table 4. Reasons for Non-Participation in Excursion* 
Number of 
Reasons Responses Per Cent 
(1) ( 2 J { 3) 
Lack o.f Interest 18 14.9 
Lack of Money 63 52.0 
Parents refuse con-
sent 2 1.7 
Other 38 31.4 
*Based on 121 replies to Question 5 
Nearly three-fourth (71.3 per· cent) of the teachers 
reporting take their excursions during school hours; less than 
15 per cent take their excursions after school hours and on 
Saturdays. f~ost of the excursions taken after school were to 
local sites. That the majority of excursions are taken during 
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school hours seems to indicate that excursions are regarded 
as an integral part of t h e schools' program. 
Table 5. Time of Excursions* 
Number of 
Time Responses Per Cent 
- ( 1 J (2) { 3 J 
During School Hours 97 71.3 
After School Hours 20 14.7 
Saturday 19 14.0 
*Based on 136 replies to Question 7 
Quest ion number ei. ght of the questionnaire is c en cerned 
with how the expense af the excursion is rmt. It is interest-
ing to note that over three-fourths (77.9 per cent) of the 
schools reporting require the students to defray all the 
expense involved in taking the trip. In the few insta nces 
in which the expenses are shared by two groups the pupils 
still must pay half. It is also interesting to note that 
of all the schools reporting, none mentioned that finance 
for the excursion was supplied by the Board of Education. 
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Table 6. Methods Used to Meet Expenses 
Number of 
Methods Responses Per Cent 
{lJ (2) TjJ 
Pupils entirely 106 77.9 
responsible 
Community Groups 15 11.0 
partly responsible 
Student Organizations 5 3.7 
partly responsible 
Pupils partly respon- 10 7.4 
sible 
*Based on l3b replJ.es to ~QuestJ.on ~g 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The purpose of this study was to analyze excursions 
available to American History students in Virginia and to 
correlate these excursions with specific units in American 
History. 
Summary of Professional Literature 
The information derived from professional literature 
revealed that: 
1. Direct experience preceded indirect experience and for-
mal education. 
Direct experience was the most widely used method by 
which man acquired information before the printed page and 
formal education came into existence. If an individual 
wanted information concerning his community or any other 
community he had to travel to secure it, and in doing so, he 
was securing his information "first hand". 
2. With the establishment of formal education and the 
printed page, educatio n was more and more identified 




During this period paramount emphasis was given to 
the three R's, reading , writing and arithmetic. It was 
no longer necessary to travel and receive "first hand" 
information when one could secure the same information 
accurately from the printed page with a minimum amount 
of effort and expense. 
3. As the curriculum expanded from the three R' s to other 
areas such as the natural and social sciences, the ex-
cursion again found its place in the school program. 
For laboratory study some subjects required specimens 
which could best be acquired by students on field trips. 
4. Educators are realizing more a nd roore that the school 
room alone is very inadequate to provide a well rounded 
educational program. 
Education cannot be separated from community living. 
The school is a part of the community in which the pupil 
lives; therefore, the activities of the pupil should be 
linked with his community. Through the excursion the pupil 
can b:_ come well acquainted with his own community as well 
as with other communities. 
5. Harmonious relations between school a nd community will 
provide for a be tter quality of living on the part of 
adults as well as on the part of pupils. 
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When adults understand the program of the school and 
when pupils are aware of the a d vanta. ~;; es a rid dis advanta g es 
of the community in wh i ch they live , their ultimate goal 
should be that of making th e community a better place in 
which to live . 
6. The excursion involves systema tic planning and is not 
to be entered into with indifference . 
The excursion should provide the student with addi-
tional information on a specific topic or area o.f \OX)rk . 
Its purpose should be "" ell defined a nd understood by a 11 
concerned. It is more effective if it fullfills some need 
. or desire on the part of the pupil . 
7. The excursion should b e entered into on a coopera tive 
basis by te acher a n d pupil . 
For more interest and more effective results the 
pupil must share in making plans and preparin g for the 
proposed excursiot1 . When pupils have a n active part in 
preparing for an excursion , the excursion, in a sense, be-
comes "their" excursion. It is also a means for teachin g them 
how to work with others to ward a common goal . 
Analysis of Questionnaire 
The followin g facts were brourmt out through the 
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questionnaire data on present practices among te ach ers in 
the state of Virginia concerning excursion techniques. 
1. The state of Virginia offers excellent excursion sources 
f'or the study of Americ an History, f'rom the social, 
political and milita ry aspect. 
2. The most common practice for the selection of the ex-
cursion site is cooperative tea cher-pupil planning. 
3. The size of a n excursion group is usually over fifty , 
which includes more t ran one America n History class 
accompanied by more tha n one teacher. 
4. The major reason why all pupils do not participate in 
the excursion is l a ck of money. 
5. The common pra ctice is to take the excursion during 
school hours. 
6. The expense involved in t ':.tking a n excursion is borne 
almost entirely by the pupils. 
Recommendations 
1. It is recommended tha t greater use be made of the ex-
curs ion in order to develop a be tter understa nding of 
community, st a te a nd nation. 
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2. It is urged that all excursions undertaken meet a defi-
nite need or fulfill a definite purpose. 
). It is su ggested that the excursion in order to be 
more mean ingful to the pupils be planned on a coope-
rative b e.sis. 
4. It is recommended that the Boards of Education study 
the excursion a s to its value and th at they consider 
the possibility of providing the money for financing 
the excursion, so that a larger number of pupils may 
part ic i pate. 
5. It is recommended that the excursion be adopted as an 
integral part of the school curriculum. 
APP EN DIX 
AP PENDIX 
QUESTIONN AI RE TO AMERI CAN HISTORY TEACH ERS 
Name of School .................. City ••••••••••••••••• 
Grade •••••••• 
The purpose of this quest ionnaire is to bring together 
information concerning the extent to which the excursion can 
be incorporated into an American History course. 
Your coopera tion in answering the following questions 
will provide a basis for determining to what places excursions 
are t aken and with what units of study they are correlated. 
Your kindness in filling out this questionnaire will be great-
ly appreciated. 
Directions: Indicate by a check (x) or short answer your 
practice rega rding the followin g questions. 
The school excursion as used here means a 
planned visit to a site outside the classroom 
for educational purposes in which the materials 
of instruction may be observed and studied in 
their functional setting. 



















3. How are the excursion sites selected? 
1. By the pupils 4. Special school committee 
2. By the teacher 5. Other 
---3. By the principal 






6. Over fifty 
5. Do all pupils in the class participate in the excursion? 
1. Yes 
2. No 
6. If all stu dents do not pa rticipate, why? 
1. Lack of interest 
2. Lack of money 
3. Parents do not gi ve con sent 
4. Other 
7. When are the e xcursions t aken? 
1. Durin g school hours 
2. After school hours 
3. On Saturdays 
8. How is the cost of transporta tion met? 
1. By each pupil 
2. By the Board of Educ a tion 
3 • By the P. T. A. 
4.. Other 
----------------------------------
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